Pupil Premium Strategy Statement
Harrietsham Church of England Primary School

This statement details our school’s use of pupil premium funding to help improve the attainment
of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year
and our outcomes for disadvantaged pupils last academic year.

School Overview

Detail Data

Number of pupils in school 393

Proportion (%) of pupil premium eligible pupils 24%

Academic year/years that our current pupil premium 2024 — 2027

strategy plan covers (3-year plans are recommended)

Date this statement was published December 2024

Date on which it will be reviewed July 2025

Statement authorised by Jackie Chambers
Headteacher

Pupil premium lead Rebecca Evans

Inclusion Lead

Governor lead Simon Betts

Funding Overview

Detail Amount
Pupil premium funding allocation this academic year £122,840
Recovery premium funding allocation this academic year £4,697
Pupil premium (and recovery premium) funding carried £0

forward from previous years

Total budget for this academic year £ 127,537




Part A: Pupil Premium Strategy Plan

Statement of Intent

It is the vision of Harrietsham Church of England Primary School that all pupils, irrespective
of their background or the challenges they face, will flourish during their time at the school.
We aim for all to make good progress from their starting points and to achieve as highly as
they are able to, across all subject areas. The focus of our pupil premium strategy is to
support disadvantaged pupils to achieve that goal, including those who are already high
achievers.

We will consider the challenges faced by vulnerable pupils, such as those who have a social
worker, have been adopted from care, have experienced domestic abuse or are young
carers. The activity we have outlined in this statement is also intended to support their
needs, regardless of whether they are disadvantaged or not.

High-quality teaching which is fun, active and challenging is at the heart of our approach,
with a focus on areas in which disadvantaged pupils require the most support. This is
proven to have the greatest impact on closing the disadvantage attainment gap and at the
same time will benefit the non-disadvantaged pupils in our school. Implicit in the intended
outcomes detailed below, is the intention that non- disadvantaged pupils’ attainment will be
sustained and improved alongside progress for their disadvantaged peers.

Our approach will be responsive to common challenges and individual needs, rooted in
robust diagnostic assessment, not assumptions about the impact of disadvantage. The
approaches we have adopted complement each other to help pupils excel. To ensure they
are effective we will:

e Ensure disadvantaged pupils are challenged in their learning.

e Act early to intervene at the point need is identified.

e Adopt a whole school approach in which all staff take responsibility for
disadvantaged pupils’ outcomes and raise expectations of what they can achieve.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils. Updates for 2024 are provided in red.

Challenge | Detail of challenge
number

1 Lower well-being and self-regulation has been observed for many of our
disadvantaged children. Some children exhibit aggressive behavior whilst
others present as passive and emotional; struggling to attend school, separate
from carers and engage in lessons. These factors affect their ability to engage
with learning effectively.

In 2023, of the 20 pupils requiring additional support with social and emotional
needs, 35% of these were disadvantaged.

In 2024, there were a greater number of children accessing social and
emotional groups within the school. Of these, 40% were disadvantaged
children.

2 Assessments, observations, and discussions with pupils indicate
underdeveloped oral language skills and vocabulary gaps among many of our
disadvantaged pupils. This negatively impacts on both their receptive and
expressive language and their ability to communicate at all levels. This is
evident from Reception through to Year 6 and, in general, is more prevalent
among our disadvantaged pupils than their peers.

In 2024, assessments have indicated that this trend continues, particularly in
small groups of children within LKS2.

3 Assessments, observations, and discussions with pupils suggest that our
disadvantaged pupils generally have greater difficulties with phonics than
their peers. This negatively impacts their development as readers.

In 2024, 54% of disadvantaged pupils reached the threshold for the phonics
screener compared to 87% of the main cohort. This shows a gap of 33%
which is a 7% improvement on the previous year.

4 On entry to Reception class in the last 2 years, approximately 75% of our
disadvantaged pupils arrive below age-related expectations compared to
approximately 40% of other pupils. The ‘on-entry’ gap remains steady to the
end of KS2.

In 2024, the KS2 combined attainment gap was 27%, which mirrors the gap
in KS1 for that cohort.

> Our observations and previously collected data indicate that absenteeism is
negatively impacting all pupils’ progress so is therefore disproportionately
impacting on disadvantaged pupils’ progress as more are absent.

In 2024, the gap closed by 1% and current figures show that disadvantaged
children’s attendance was 4% lower than the average attendance figures.

6 Our continuing trend of mobile pupil population includes many disadvantaged
pupils who have gaps in learning as a result. Progress for these pupils,
particularly in Reading and Maths is low.

3



Intended Outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and
how we will measure whether they have been achieved.

Intended outcome Success criteria

Higher levels of well- Sustained high levels of well-being demonstrated by:

being among o o ]

disadvantaged pupils. e Qualitative data from pupil voice, pupil and parent surveys

and teacher observations. Using Boxall profile as a
measurement tool.

e An increase in participation in enrichment activities,
particularly among disadvantaged pupils.

e Improved progress at the end of the academic year.
e Fewer entries in the CPOMSs behavior entries.

Improved oral Assessments and observations indicate significantly improved

language skills and oral language among disadvantaged pupils.
vocabulary among

disadvantaged pupils. This is evident when triangulated with other sources of evidence,

including engagement in book scrutiny and ongoing formative
assessment.

Improved attainment of | By the end of Year 2, we aim to ensure that our disadvantaged
disadvantaged pupils in | pupils with no impacting SEN achieve in line with their peers in
Phonics Screening the phonics screening check.

Improved attainment of | \we aim to ensure that our KS1 and 2 disadvantaged pupils with
disadvantaged pupilsin | no underlying significant SEN meet the expected standards, in

Key Stage 1 and 2 line with their peers.

assessments.

To reduce persiste_nt Sustained high attendance demonstrated by the percentage of
absence for all pupils, all pupils who are persistently absent being below 10% and the
pgrtmularly our figure among disadvantaged pupils being no more than 3%
disadvantaged pupils. higher than their peers.

Persistent Absence in our traveller community reduced to 50%

Toimprove progressin | pisadvantaged pupils will make progress in line with, or better
Reading and Maths for than, their peers.

disadvantaged pupils.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding this
academic year to address the challenges listed above.

Teaching (for example CPD, recruitment and retention)

Budgeted cost: £41,677

Activity Evidence that supports this Challenge
approach number(s)
addressed

Purchase of materials to ensure fidelity Phonics approaches have a strong | 3,4
within delivery of a DfE validated evidence base that indicates a positive

Systematic Synthetic Phonics impact on the accuracy of word reading
programme to secure stronger phonics (though not necessarily comprehension),
teaching for all pupils. particularly for disadvantaged pupils:

All teachers and class-based support | Phonics | Toolkit Strand | Education
staff will receive CPD to ensure all are | Endowment Foundation | EEF
trained to a high standard.

English Lead will co-ordinate use of
SEN and rapid catch up programme to
support closing of gaps.

Enhancement of our English teaching High quality teaching is the most | 4
and curriculum planning in line with important lever schools have to improve

DfE and EEF guidance to ensure pupil attainment, including for
stronger teaching for all pupils. disadvantaged pupils.
Quality teacher-led small group Preparing  for __ Literacy | EEF

support in UKS2 for English and (educationendowmentfoundation.org.uk
Maths.

Improving Literacy in Key Stage 1 | EEF
(educationendowmentfoundation.org.uk

Improving Literacy in Key Stage 2 | EEF
(educationendowmentfoundation.org.uk

Enhancement of our Maths teaching The DfE non-statutory guidance has | 4
and curriculum planning in line with been produced in conjunction with the
DfE and EEF guidance. National Centre for Excellence in the
Teaching of Mathematics, drawing on

We will fund teacher release time to : )
evidence-based approaches:

embed key elements of guidance in
school and to access Maths Hub | Maths guidance KS 1 and 2.pdf
resources and CPD (including | (publishing.service.gov.uk)
Teaching for Mastery and Mastering
Number training).

The EEF guidance is based on a range of
the best available evidence:

Training of Numberstacks resourcesto Improving Mathematics in Key Stages 2
support 1:1 Maths tuition for pupils and 3 -
with gaps in knowledge.



https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-early-years
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-early-years
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £35,473

Activity Evidence that supports this Challenge
approach number(s)
addressed
Subscription to language link suite of | Oral language interventions can havea | 2, 3, 4
resources. positive impact on pupils’ language
Early identification of those who are zkltlalzkinApIFi)srf[)eanc}rr:eSanftht cgr%cbﬁatigg
requiring oral language interventions 0? the t?/\;o showg ositive impacts on
through screening of entire EYFS . ] P P
cohort. attainment:
Delveryof Speech Linkand Language | (1 IEnduace erientone | e~
Link interventions. K)
CPD of new support staff in delivery of
language link intervention.
Early identification of those with Improving Literacy in Key Stage 1 | EEF | 2, 3, 4
auditory or visual memory/ processing | (educationendowmentfoundation.org.u
difficulties. K
Subscription of GL assessment Lucid Improving Literacy in Key Stage 2 | EEF
suite of resources. (educationendowmentfoundation.org.u
k
https://www.bdadyslexia.org.uk/news/a
sking-the-guestion-screening-in-
primary-schools
Speech & Language therapy delivered | Oral language interventions can havea | 2, 3, 4
by a qualified therapist for pupils who | positive impact on pupils’ language
have a specific identified need. skills. Approaches that focus on
speaking, listening and a combination
of the two show positive impacts on
attainment:
Oral language interventions | EEF
(educationendowmentfoundation.org.u
k)
Additional phonics sessions targeted at | Phonics approaches have a strong 3,4
disadvantaged pupils who require | evidence base indicating a positive
further phonics support. impact on pupils, particularly from
Training of support staff in the use of disadvantaged backgrounds.
Little Wandle keep-up and rapid catch | Targeted phonics interventions have
up programmes. been shown to be more effective when
Release time of English lead to ensure dZIrli\(l)?jrid %slrggvlgzrkssessmns over a
high quality phonics delivery. P P ’
Phonics | Toolkit Strand | Education
Endowment Foundation | EEF



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://www.bdadyslexia.org.uk/news/asking-the-question-screening-in-primary-schools
https://www.bdadyslexia.org.uk/news/asking-the-question-screening-in-primary-schools
https://www.bdadyslexia.org.uk/news/asking-the-question-screening-in-primary-schools
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/

Teacher-led booster groups targeted at
disadvantaged pupils who require
additional support to close gaps in
learning.

Tuition targeted at specific knowledge
gaps can be an effective method of
supporting low attaining pupils in
small groups.

2,4




Wider Strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £46,190

set out in the DfE’s Improving School
Attendance advice.

This will involve training and release
time for staff — Attendance Officer - to
develop and implement new procedures
and appointing attendance/ support
officers to improve attendance.

by engagement with schools that have
significantly reduced levels of absence
and persistent absence.

Activity Evidence that supports this | Challenge
approach number(s)
addressed

Whole school Boxall Profile of children. | Use of Boxall Profile in primary | 1,5

Classroom strategies implemented to classrooms:

support children’s developmental and | https:/files.eric.ed.qgov/fulltext/EJ1240

diagnostic emotional development 596.pdf

Purchase of Boxall classroom strategies

resource for all year groups.

Using Boxall profile, groups of children | Social and emotional skills support | All

specifically identified and targeted | effective learning and are linked to

strands are addressed through nurture- | positive outcomes later in life (e.g.,

based interventions. improved academic  performance,

Use of Lego based social interaction \zjlvti'f[l;udeees;s)behawour and relationships

groups. P '

Purchase and training in ‘Socially Social and emotional learning | EEF

speaking’ intervention. (educationendowmentfoundatio

CPD training for Inclusion and Pastoral n.org.uk)

Assistant and Nurture LSA. https://educationendowmentfou
ndation.org.uk/education-
evidence/teaching-learning-
toolkit/social-and-emotional- learning

Regular activities aimed at increased | Levels of parental engagement are | 2,3,4,5

parental engagement take place; these | consistently associated with improved

are targeted towards parents of | academic outcomes.

disadvantaged pupils. Parental engagement | EEF
(educationendowmentfoundatio
n.org.uk)

Embedding principles of good practice | The DfE guidance has been informed | 5



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities

Ongoing training for staff and | Social and emotional skills support
implementation of Heartsmart scheme | effective learning and are linked to
to use with UKS2 children. positive outcomes later in life. (e.g.
improved academic  performance,
attitudes, behaviour and relationships
with peers)

Social and emotional learning | EEF

(educationendowmentfoundatio

n.org.uk)

Contingency fund for acute issues. Based on our experiences and those of | All
similar schools to ours, we have
identified a need to set a small amount
of funding aside to respond quickly to
needs that have not yet been identified.

Total budgeted cost: £123,340

£41,677 + £35,473 + £46,190 = £123,340

Total income £127,537

Following mid-year monitoring, any surplus will be used to purchase remote technology to

support disadvantaged pupils in accessing Times Table Rockstars, Numbots, Spelling Shed
and other online programmes that support the development of strong basic skills.


https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

